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Section 1:

1.1 Introduction and Purpose

This document provides schools with guidance and a framework for
responding to current equality legislation. It aims to support schools
in meeting their statutory duties to promote community cohesion
and incorporates disability, gender and race/ethnicity. It replaces
the previous ‘Making Equality a Reality: Promoting Inclusion and
Managing for Diversity’ model equality policy.

Schools should note that they may either have single or distinct
policies as long as they have gone through the required participatory
and consultative processes of developing their equality schemes

and action plans.

This Cambridgeshire approach provides schools with a framework
for a single equality policy which recognises that the actions resulting
from a policy are what make a difference.

A school’s Equality Policy should:

e set out in detail how it intends to meet its statutory
duties and follow best practice

e summarise the school’s approach to equality across
the whole school community

¢ inform the school’s equality action plan(s).

Schools may also choose to incorporate their Disability Equality
Scheme and Gender Equality Scheme into their equality policy.

This document should be used as a starting point for discussion.
The italicised text in Section 3 suggests points for schools to develop.
The standard text may be used as model statements.

Throughout this document and its appendices, the term ‘parents’
is used to include carers and guardians.

1.2 Legislative Background

This Cambridgeshire document has been produced
taking account of current and relevant legislation:

e Equal Pay Act 1970
e Sex Discrimination Act 1975
e Race Relations Act 1976 as amended in 2000

e Disability Discrimination Act 1995 as amended in 2005,
Disability Equality Duty (2005)

e Code of Practice for Schools 2002
e Human Rights Act 1998

e Sex Discrimination (Gender Reassignment)
Regulations 1999

e Special Educational Needs and Disability Act 2001

e The Employment Equality (Religion or Belief)
Regulations 2003

e The Employment Equality (Sexual Orientation)
Regulations 2003

e Equality Act 2006

e Education and Inspections Act 2006 (Duty to promote
community cohesion)

e Equality Act (Sexual Orientation) Regulations 2007

e Curriculum 2000, which incorporates a statement
on inclusion, ‘Providing effective learning opportunities
for all children’.

Within the above list, there is a range of other equality legislation
which applies to schools but there is, as yet, no specific requirement
to publish schemes or policies in these areas. Schools should,
however, take account of and make reference to other equality strands
such as age, religion or belief and sexual orientation within their
equality and diversity policy and procedures and when assessing

the impact of all their policies and procedures.

More detail about the legislation particularly relevant for schools
is included in Section 2.
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1.3 Towards a Cambridgeshire
definition of community cohesion

A cohesive community is one where:

e There is a common vision for all communities, an
emphasis on articulating what binds communities
together rather than what differences divide them,
a sense of belonging, of identifying with the
neighbourhood and of ‘looking out for each other’.

e There is a commitment to equality and social justice.

e The diversity of people’s different backgrounds and
circumstances is appreciated, respected and protected,
in order to support integration and cohesion in
changing communities.

e People have similar life opportunities, irrespective
of background.

e Everyone understands their rights and responsibilities
and is encouraged to participate at all levels.

e Strong and positive relationships are being developed
between people from different backgrounds in the
workplace, in schools and within neighbourhoods.

The national Community Cohesion Standards are
framed by four strategic aims, which are to:

e Close the attainment and achievement gap.

e Develop common values of citizenship based on
dialogue, mutual respect and acceptance of diversity.

e Contribute to building good community relations and
challenge all types of discrimination and inequality.

e Remove the barriers to access, participation,
progression, aftainment and achievement.

The DCSF Guidance on the duty to promote community
cohesion (ref. 00598-2007) suggests schools’ contribution
to community cohesion can be grouped under the three
following headings:

e Teaching, learning and curriculum - fo teach pupils
to understand others, to promote common values and
to value diversity, to promote awareness of human
rights and of the responsibility to uphold and defend
them, and to develop the skills of participation and
responsible action.

e Equity and excellence - to ensure equal opportunities
for all to succeed at the highest level possible, removing
barriers to access and participation in learning and
wider activities and eliminating variations in outcomes
for different groups.

e Engagement and extended services - to provide a
means for children, young people and their families
to interact with people from different backgrounds and
build positive relations, including links with different
schools and communities locally, across the country
and internationally.

1.3 above is taken from:

Community Cohesion Education Standards for Schools
(Home Office; DIES; CRE, 2004)

Our Shared Future (Commission on Cohesion and Integration, 2007)
Guidance on the duty to promote community cohesion (DCSF, 2007)
Local Government Association, 2002

Department for Communities and Local Government, 2006




Section 2:

Schools may have separate equality policies or a single equality policy, as long as the different equality strands
are clearly identifiable. They may also incorporate their disability and gender equality schemes into a single equality
policy, again, as long as the different equality duties are explicitly addressed.

2.1 Whose responsibility?

Where schools make use of a particular service or function for
which the local authority has responsibility (e.g. school admissions),
responsibility for compliance with equality duties in respect of this
service or function also rests with the local authority.

Issues that might need particular consideration are:
e Employment
e Procurement

e Provision of extended services

2.2 Community Cohesion

The Education and Inspections Act 2006 inserted a new section
21(5) to the Education Act 2002 which introduces a duty on schools’
governing bodies to promote community cohesion. This came into
force in September 2007. Ofsted have included the implementation
of the duty in their inspection from September 2008.

The legislative requirements on schools to meet this duty are in the
Equality Act 2006 and outlined in the Race Relations Amendment
Act (2000) - see below.

The document ‘Community Cohesion Education Standards for
Schools” (DfES, Home Office and Commission for Racial Equality
2004) provides illustrative approaches for schools to check against,
draw from and adapt to reflect their own local circumstances and
issues. Appendix 2 uses this document and the recommendations
of ‘Our Shared Future’ (Commission on Integration and Cohesion,
2007) to provide schools with a Cambridgeshire framework on
how to promote community cohesion.

2.3 Race Equality and the Race
Relations Amendment Act 2000

The Act places a general duty on schools to:
e promote equality of opportunity
e promote good race relations

e eliminate unlawful racial discrimination.

To help schools meet the general duty, they also have
a number of specific duties which include:

e preparing a written race equality policy and keeping
it up to date.

e assessing the impact of their policies, including the race
equality policy, on pupils, staff and parents of different
racial groups, particularly the impact on pupils’
attainment levels.

e monitoring the impact of policies on pupils, staff and
parents and on pupils’ attainment levels.

Schools wanting a stand-alone race equality policy or wanting

more guidance may use the Commission for Racial Equality’s (CRE)
framework for preparing a policy. This is available as an appendix
in the CRE’s Guide for Schools on the Code of Practice on the
Duty to Promote Race Equality which is available from the

Equality and Human Rights Commission’s website at
www.equalityhumanrights.com

2.4 Disability Equality Duty

Part 1 of the Disability Discrimination Act (DDA) 1995 defines

a disabled person as someone who has

“a physical or mental impairment which has a substantial
and long-term adverse effect on a person’s ability fo carry
out normal day-to-day activities”

Definition of terms:

e ‘Physical impairment’ includes sensory impairments.

e ‘Mental impairment’ includes learning difficulties and
an impairment resulting from, or consisting of,
a mental iliness.

e ’‘substantial’ means ‘more than minor or trivial’.

e ‘long-term’is a period longer than (or likely to be
longer than) 12 months.

www.cambridgeshire.gov.uk




The definition is broad and includes a wide range of impairments,
including hidden impairments such as dyslexia, autism, speech and
language impairments and attention deficit hyperactivity disorder
(ADHD). These may all constitute a disability, but only if the effect
on the person’s ability to carry out normal day-to-day activities is
substantial and longterm, as defined above.

The effect on normal day-to-day activities is on one
or more of the following:

e mobility

e manual dexterity

e physical co-ordination

e continence

e ability to lift, carry or otherwise move everyday objects
e speech, hearing, eyesight

e memory or ability to concentrate, learn or understand

e perception of risk of physical danger.

People with cancer, multiple sclerosis, HIV infection or a severe
disfigurement are automatically covered by the definition. There are
special provisions for people with progressive or recurring conditions.

For children and young people in schools, there is a significant
overlap between those who count as disabled under the DDA and
those who have special educational needs (SEN), as defined by the
Education Act 1996. However, not all disabled children and young
people have SEN, e.g. those with asthma, heart problems, cancer etc
and not all pupils with SEN have a disability e.g. some children with
emotional and behavioural difficulties. A disabled child has SEN if
they have a disability and need special educational provision to be
made for them in order to be able to access the education which

is available locally.

There is no statutory requirement for schools to collect and report
information on pupils’ disabilities, However, it is recommended as
good practice to monitor school policies and practices to ensure
they are not disadvantaging pupils with disabilities and to monitor
pupil progress, attainment, attendance and exclusions for any
differential outcomes.

The amended DDA 2005 places a duty on all public authorities,
including publicly-funded schools, to promote disability equality.
The disability equality duty includes two main elements, a general
duty and specific duty.

The General Duty
The duty requires schools, when carrying out their
functions, to have due regard to the need to:

e promote equality of opportunity between disabled
persons and other persons

e eliminate discrimination that is unlawful under the Act

e eliminate harassment of disabled persons that is
related to their disabilities

e promote positive attitudes towards disabled persons.

e encourage participation by disabled persons in
public life

o take steps to meet disabled people’s needs, even
if this requires more favourable treatment.

Specific Duty

In addition to the general duty, which sets out what schools have to
do, schools have to meet a specific duty. This sets out how schools
have to meet the general duty and what they need to record as
evidence of what they have done.

The main requirements of the specific duty are to:

e prepare and publish a Disability Equality Scheme
demonstrating how the school intends to fulfil its
general and specific duties

¢ involve disabled people (pupils, staff, parents) in
the development of the scheme

e implement the actions in their scheme within
three years

e report on their schemes annually

e review and revise their scheme every three years.




2.5 Gender Equality Duty
General Duty

The Equality Act 2006 amends the Sex Discrimination
Act 1975 (SDA) to place a statutory duty on all public
authorities, including schools, when carrying out their
functions, to have due regard to the need to:

e eliminate unlawful sex discrimination and harassment
(and)

e promote equality of opportunity between females
and males.

“Due regard” comprises two linked elements: proportionality and
relevance. The weight given to gender equality should therefore
be proportionate to its relevance to a particular function.

In terms of unlawful discrimination and harassment in employment
and vocational training, the general duty also applies to people
who intend to undergo, are undergoing or have undergone gender
reassignment.

For more detailed information on gender equality in
employment, see www.epm.co.uk

Specific duties

To support progress in delivering the general duty, there is also
a series of ‘specific duties’.

Those specific duties include the following activities:

e To prepare and publish a Gender Equality Scheme,
showing how the school will meet its general and
specific duties including setting out its gender equality
objectives.

¢ In formulating its overall objectives, to consider the need

to include obijectives to address the causes of any
gender pay gap.

e To gather and use information on how the school’s
policies and practices affect gender equality in the
workforce and in the delivery of services, in particular
education functions.

e To consult stakeholders (i.e. pupils, parents, employees,
others service users or potential service users, including
trade unions) and take account of relevant information
in order to determine its gender equality objectives.

e To assess the impact of its current and proposed
policies and practices on gender equality.

e To implement the actions set out in its scheme within
three years, unless it is unreasonable or impracticable
to do so.

e To report against the scheme every year and review
the scheme at least every three years.

2.6 Discrimination on the grounds
of religion or belief

Part 2 of the Equality Act 2006 also introduces provisions outlawing
discrimination on the grounds of religion or belief in
education in schools.

The Act sets out that it is unlawful for maintained, independent and
special schools to discriminate against a person on the grounds of
religion or belief with reference to admissions, exclusions, access
and participation.

Specifically, schools will not be allowed to admit or refuse to admit
pupils on the basis of their religion or belief and must treat pupils
equally irrespective of their own or their parents’ religion or belief or
lack of it. This also applies to access to benefits, facilities or services.
In addition, pupils cannot be excluded from school or subjected to
any detriment on the basis of their (or their parents’) religion or

belief or lack of it.

www.cambridgeshire.gov.uk




Section 3: A Framework for a Single
Equality Policy

This section provides a framework for schools and settings to produce their own single equality policy.
Schools will be at different stages of developing their disability and gender equality schemes. The framework
is designed so that schools can use as much or as little of the framework as necessary to ensure they have

a comprehensive equality policy and so that, should they choose, they can incorporate their equality schemes
into the document (see Appendix 1 on developing equality schemes).

The italicised text below suggests points for schools to develop. The standard text may be used as model statements.

3.2 The School Context — What sort
of school are we?

3.1 Introduction

This Equality Policy sets out the school’s approach to promoting
community cohesion, equality and diversity. It covers disability,
gender and race/ethnicity, in response to the statutory duties
on schools to publish disability and gender equality schemes
and a race equality policy. °

This section could include information about:
e Geographical location.
The communities served.

) ) . e Ethnic composition of pupils and staff in context
This Equality Policy statement sets out: of the local community.

¢ The school's context. e Travellers, refugees and asylum seekers.

e Aims and values. o Disability data.
e The school’s overall approach to promoting equality:

. ! - . e Gender dafa.
community cohesion, recognising and celebrating

diversity and tackling discrimination. e

e Specific reference to community cohesion, race
equality, disability equality, gender equality.

Socio-economic background of pupils.
Attainment levels of different groups of pupils.

Religious and linguistic diversity of pupils in context

e Roles and responsibilities. of the local community.

e Monitoring, reviewing and assessing impact. e Other disadvantaged groups of pupils.

e Pupil mobility.

This section should help schools implement their policy

in a way which is meaningful for their setting. For example,
if there is little linguistic diversity in a school, this should

be made explicit and a statement relating fo the school’s
approach to linguistic diversity is likely to emphasise the
school’s commitment to enriching the linguistic experiences
of all pupils and to recognising and celebrating the
linguistic diversity of British society.




A Framework for a Single
Equality Policy

3.3 Equality — aims and values

At (name of school) we aim to provide equality and excellence
for all in order to promote the highest possible standards.

Our Equality Policy is based on the following core values as
expressed in this school’s aims/mission statement.

Include aims/mission statement here.

If not already in the mission statement, consider
reference fo:

e A culture of respect for others.

e Recognising and celebrating differences
between people.

e A community where pupils are well prepared for
life in a diverse, pluralist society.

3.4 Our approach to promoting equality

The overall objective of the school's Equality Policy is to provide

a framework for the school to pursue its equality duties to eliminate
unlawful discrimination and harassment; promote equality of
opportunity; and promote good relations and positive attitudes
between people of diverse backgrounds in all its activities.

Through the Equality Policy, the school seeks to ensure that no
member of the school community or any other person through their
contact with the school receives less favourable treatment on any
grounds which cannot be shown to be justified. This covers race,
colour, nationality, ethnic or national origin, religion or belief, gender,
marital status, responsibility for children or other dependants,
disability, sexual orientation, gender reassignment, age, trade union
or political activities, socio-economic background, where the person
lives or spent convictions.

The principles of this policy apply to all members of the extended
school community - pupils, staff, governors, parents and community
members.

3.5 A cohesive community

See Sections 1.3 and 2.1 and insert a paragraph here which reflects
the communities served by your setting. Ensure that you include all
types of communities, i.e, the school and its extended community,
the school in its geographical community, the community of Britain,
the global community, communities of interest (for example,
environmental groups, faith groups, ethnic groups), communities

of friends. You may wish to refer to how you make use of resources
within your Local Strategic Partnership. You may also want to add,
for example:

In order to achieve a cohesive community, we will need to:

e Promote understanding and engagement between
communities.

e Encourage all children and families to feel part of
the wider community.

e Understand the needs and hopes of all our
communities.

e Tackle discrimination.
e Increase life opportunities for all.

e Ensure teaching and the curriculum explores
and addresses issues of diversity.

3.6 Race Equality

See Section 2.2 and use the general and specific duties of the
Race Relations Amendment Act to insert a paragraph which reflects
the context of your school.

3.7 Disability Equality

See Section 2.3 and use the general and specific duties of the
Disability Equality Duty to insert a paragraph which reflects the
context of, and approach to disability equality in, your school.
You might also choose to incorporate your Disability Equality
Scheme (DES) in this section.

www.cambridgeshire.gov.uk




A Framework for a Single
Equality Policy

3.8 Gender Equality

See Section 2.4 and use the general and specific duties of the
Gender Equality Duty to insert a paragraph which reflects the
context of, and approach to gender equality in, your school.

You might also choose to incorporate your Gender Equality
Scheme (GES) in this section.

3.9 Roles and responsibilities

All who work in the school have a responsibility for promoting
equality and inclusion, and avoiding unfair discrimination.

Our governors are responsible for:

e Making sure the school complies with all current
equality legislation (list here, see Section 2).

e Making sure this policy and its procedures are
followed.

The Headteacher is responsible for:

e Making sure the policy is readily available and that
the governors, staff, pupils and their parents know
about it.

e Making sure its procedures are followed.

e Producing regular information for staff and governors
about the policy and how it is working, and providing
training for them on the policy, if necessary.

e Making sure all staff know their responsibilities and
receive fraining and support in carrying these out.

e Taking appropriate action in cases of harassment
and discrimination.

All our staff are responsible for:

Dealing with racist, sexist and homophobic incidents,
and being able to recognise and tackle bias and
stereotyping.

Promoting equality and good community relations

and avoiding discrimination against anyone for reasons
of race, colour, nationality, ethnic or national origins,
gender, disability, religion or belief, sexual orientation
or socio-economic circumstances.

Keeping up to date with the law on discrimination
and taking training and learning opportunities.

Visitors and contractors are responsible for:

Knowing and following our equality policy

Responsibility for overseeing equality practices in the
school lies with a named member of staff and a named
governor. Responsibilities include:

Coordinating and monitoring work on equality issues.

Dealing with and monitoring reports of harassment
(including racist and homophobic incidents).

Monitoring the progress and attainment of vulnerable
groups of pupils (e.g. Black and minority ethnic pupils,
including Gypsies and Travellers).

Monitoring exclusions.




A Framework for a Single
Equality Policy

3.10 Monitoring, reviewing,
assessing impact

Depending on how your equality policy and equality schemes
are linked: This policy is supported by/incorporates the school’s
disability and gender equality schemes and a race equality
action plan.

The DES and GES run for 3 years but are reviewed and reported
upon annually to the governing body.

The School Development Plan ensures the DES and GES form

an essential part of the school’s action on equality. It includes
targets determined by the governing body for promoting a cohesive
community, inclusion and equality in the school, also with reference
to the workforce. It also ensures other school policies address
equality issues.

This policy will be regularly monitored and reviewed by staff and
governors to ensure that it is effective in tackling discrimination,
promoting access and participation, equality and good relations
between different groups, and that it does not disadvantage
particular sections of the community.

Any pattern of inequality found as a result of impact assessments
is used to inform future planning and decision-making.

A named member of staff and a named governor responsible for
equality will monitor specific outcomes (see roles and responsibilities
and indicate timescale).

The Headteacher will provide monitoring reports for review by the
Governing Body. These will include: school population, workforce
recruitment, retention and progression, key initiatives, progress
against targets and future plans.

Community cohesion will be monitored against the Cambridgeshire
standards which are based on the national ‘Community Cohesion
Education Standards for Schools’ (DfES, Home Office and
Commission for Racial Equality 2004), ‘Guidance on the duty

to promote community cohesion” (DCSF 2007, ref. 00598-2007)
and ‘Our Shared Future’ (Commission on Integration and
Cohesion, 2007).

Thanks to Hinchingbrooke School for support in developing the disability equality dimension of this document.

www.cambridgeshire.gov.uk




Equality and Community Cohesion
in Cambridgeshire Schools

Making Children Matter

Appendix 1:

All ' schools are obliged to produce a disability equality scheme (DES)
and a gender equality scheme (GES). The purpose of the schemes
is to show how the school is going to meet the general and specific
disability and gender equality duties. Schools are required to develop

their schemes in a particular way and to include particular elements.

They must involve disabled people (pupils, staff and parents) in
the development of the DES.

The schemes can be embedded within another strategic document,
such as the School Development Plan or a Single Equality Policy,
but if schools choose to include them in another document, it must
be explicit how the specific disability and gender equality duties are
being met. The DES needs to be closely linked with the school’s
Accessibility Plan which, in turn, will inform part of the school’s
disability action plan.

The processes for developing both the DES and GES are similar
and schools may choose to develop both in tandem.
Schools must set out in their Disability Equality Scheme:

e the way in which disabled people have been involved
in its preparation

e the school’s arrangements for gathering information
on the effects of its policies on:

the recruitment, development and retention of
disabled employees (DDA Part 2)

the educational opportunities available to, and the
achievements of, disabled pupils (DDA Part 4)

e the school’s methods for assessing the impact of its

existing or proposed policies and practices on disability

equality

o steps which the school will take to meet the general
duty (the school’s ‘action plan’)

e the school’s arrangements for putting the information
gathered to use, in particular in reviewing the
effectiveness of its action plan and in preparing
subsequent schemes

For a detailed outline for a disability equality scheme, see Promoting
disability equality in schools (DfES 2006, PPSLS/D35/1206/13)

The Gender Equality Scheme must include the school’s
gender equality objectives, including any pay objectives,
and show the actions it has taken or intends to take fo:

e Gather and use information that is relevant to
promoting gender equality and eliminating
discrimination

e Consult and involve stakeholders in the preparation
of the scheme (including setting objectives)

e Assess the impact or likely impact of existing and
proposed policies and practices on gender equality

e Implement the actions set out in the scheme
(the school’s “action plan’)

For further detailed guidance on developing gender equality objectives
and a gender equality scheme, see: www.eoc.org.uk/genderduty

Suggested approaches to developing
disability and gender equality schemes

e Schools are not required to do anything under their
schemes that is unreasonable or impractical. A suitable
starting point might therefore be to identify factors
which will determine what is reasonable and practical
for your particular school. Information from the school
SEF and from section 3.2 of the policy framework,

'The school context — what sort of school are we?’
should be of use here. You will also need to consider
the school’s budget and building stock for your
disability equality scheme.

www.cambridgeshire.gov.uk




Developing disability and gender equality schemes

Identify existing plans and schemes which might
incorporate or provide a starting point for your equality
schemes. For example:

For the disability equality scheme, the school’s
accessibility plan might be extended and
strengthened to meet the requirements of a scheme.
It will need to include disabled staff, parents, and
other community members as well as pupils;
involvement of disabled people and gathering of
information are both requirements for a scheme.

The gender equality scheme may be combined

with the School Development Plan (SDP). The process
for setting priorities for improvement in the SDP is
similar to the process of setting gender objectives
(e.g. collection and analysis of data, consultation
with stakeholders), so schools may choose to
combine both processes to inform two separate
documents or to produce a single document.

Establish a working group which should include:

A senior manager who will take a lead on the
DES and/or GES

The governor(s) with responsibility for
equality/inclusion/SEN

Other members of staff so that a range
of perspectives are represented

Invite pupils, parents, members of the wider community
and other members of staff to be involved - either on
the working party or in a consultation exercise.

Appendix 1 continved

It may be helpful to have a disabled representative

on the working group for the disability equality scheme.
This should be in addition to the wider involvement of
disabled pupils, staff and parents, which should be
kept under review throughout the development of

the scheme.

Use the equality self-evaluation audit tool (appendix 3)
to gather required information and to identify actions
to be included in the school’s action plan(s).

Identify necessary resources, both human and financial,
for the implementation of action plans.

Identify and draw upon appropriate support from the
local authority and other schools within the county.

Set a timescale and mechanism for review, to include
consultation with stakeholders: what has been the
impact of the scheme to date and what still needs

to be done?




ion

7]
v
L
o
O
£

‘suoneal
Aunwiwiod apnjoul 0y uonduosap
qol e Jo Juswpuswe sy} ‘33

"|o0yos |ednJ e yum Juswaduee
uluuIM e Sey |00Yds uegin ue 83

‘diysuszijg pue
70S3 ‘Justudojensp S||Is Ay 83

'J00Yos Jo 1o
‘uoseal Jansleym Joj ‘Ajpualing ale
oym |jo4 uo sjidnd |1 yim apeul S|

JORJUOD 1Ry} SaInsua [00yds sy} 83

‘siajaldiaiul o]
$S3008 $13J40 [00U0S BY) ']

'sdnoig
pajuasaIdal-lapun Lo} JUSW}INIOB)
1o} ueld uonoe ue sAey SIOUIBAOZ 8]

'|00YdS B LHM YIom SUlDUSWLLIOD
0} Joud pajalq aJe SI0joeU0D 3]

"SUO[}e}NSuU0d

Jayoeauaied pue Apoq Sululsnos ul
uole|ndod |00yos syl Ul pajuasaldal
sdnoJ3 |eyuailed snouen Jo uopjedioned
3y} Sullojuow aJe SIouIanod 33

'suoljefal AHUNWLLOD pue [00yds-awioy
Joj |qisuodsal st (]7S) wes|
diysiapes JoIusS 8y} Jo JsqLusu

‘suone|al AuNWwod

poo3 3upowoid Je pawie sadueyoxs
[einyna-Isul Jeindal ‘ul sejedionied pue
Y10} saiiunyioddo sasiuesio |00Yds ay |

‘(ajdoad pajgesip ‘siajjpael] pue saisdAy

‘SIoyJOM JueJSIW "8°8) SalHUNUIWOD
J1ayy Jje Joy saiunyoddo Suiuiel

pue UOIIBIONPa ‘S80JNn0Sal juens|al
apinold 0} AjeA}RIOGR||0D YIOM S|00YOS

‘3ulurel} pue uoneanps Jo uoisirold uo
90IApE puUe 30UBpINg ‘Uorjeulojul
Ajllenb-ysiy 0} ssedoe aney

sidnd pue syuaied |e ‘6141 104

'segess e 1e

UolIsUeJ} U0 92IApe pue aoueping
‘uonewnojur Ayjenb-ysiy oy

$$900e aney s|idnd pue syusied ||y

“SaIUNWWOD
[B20] BY} JO anljeUSSaldal 8] 0}
sdaj)s anoe sayey Apoq SuluIsnos sy |

‘(Aages pue

Yleay se yons saloljod Jsyjo se
|[om se) saloljod Ayijenba s,jooyos
oy} yum Aldwod sispinoid 90InI8S

"uoISn|oxa
3uronpas pue uoisnjoul 3uisealoul
‘ded juswurene ay} 3uIsojd

e pawie sdnoig Aiunwiwiod pue
sjdnd ‘syuaied |je Yyim UoIe}nsuod
aAljoe0ld Jeingal sulejulew [00yds ay |

=
=)
=
()
o0
)
=
=
(%]
)
o0
ie)
p—
o
=
IS
O
=
=
=

| Uopy | 2pduiskioN | 6udopiea | pousiapiss IoM pvproauoa | piopuis |
diyssoupnd @ Apunwiwod ‘Ajjwng - sjooyds 404 ipny

ity and Commun

=
o
o
£
O
N
£
=
1)
Q
o)
o
-
e
£
o
)

o
£
5
=
c
o
=
£
O
g
K
S
3

Equal

in

:Z Xipuaddy




Appendix 2 continved

Audit for Schools

"|00Yds Jayjoue Ul Sasse|o
1eguag yum papiaoid si [00ydS auo
ur sjidnd 1ysepejgueg jo dnoig e ‘8’3

‘glendoiddeur aq
PINOM SIL} Jey} 80UspIAS SI aJaL} SSajun
sdnoJ3 Aujige ysiy ul ysidug o} mau ale
oym sjidnd aoejd 03 si Aajjod [ooyds 873

‘lidnd pairedu

A|lensin e Jo spaau syl 0 3ulyoesl

JO yojew sjendoidde ue sajeolpul
3uiules| pue 3uiyoea} Jo sunojuow 83

‘3uinanb youn| j00Yyds JO JapJo 8y} uo
UOI10B |10UN0d [00Yds Sidwoid JUBLLBAO|
SIYSIY |INID 8y} uo uoissnasip jidnd 83

"S8NIUNWIWIOD Yliey Jo
M3IA paoue|eq e Sjuasaid }| ainsua

0] YJOM JO BWBYIS B} pamalnal sey
"Iy 1o} Japes)| 108lgns Atewnd sy} 83

“Buiuueld uoloe

ysnolay} passaippe pue pashjeue

S| Joeduwl [eljUIaylp pue sepusgde
Apog BuluIsA03 BjoyM pue 880D
Uo wayl uipuels e sl aisyl 83

“winjnaLIng
pasijeuosiad pue peoiq ‘Yol e 0] $s9008
aney sjidnd |je 18y} ainsua 0} MIomjau o

J121SN[0 [220] SII YlIM SYIOM [00U0S BU |

“ded juswulene

3y} 8UIS0[o Je pawie ‘sjidnd e Jo}
uoissaigold ainsua 0} pasn aJe Uoledo|e
92InosaJ pue 3uidnoid ‘Suipesyedie|

's|idnd |je Jo 1salsjul pue

uonedioied ayy asiwixew ssyoeoidde
3uiules| pue suoneloadxs ysiy

U0 paseq aJe uiyoeal pue 3uluueld

'sadA10a18)s a3us|jeyd pue puelsispun
‘as1usooal sjidnd djay pue uoleuIwLoSIp
JO S80UBaNDasU0D pue Sasned sy}
SsaIppe Aoljdxa 3Jom Jo Salayos

“SeNI| JIsy} JO

SuoISUsLUIp [QOJ3 pue [ed0| By} pue
AYSIoAIp S,utellg Jo Sulpuelsispun
pue agpajmouy ydnosyy Aiuspl Jo
asuas s|idnd jo juswdojensp sy} 0}
91NQLIU0D A|SAIJOR YIOM JO SBWSLOS

“uonusAJBIUl JO
sjujod pue uofoe 10} SI93311) paulep
yum ‘. deg Juswulene sy} 8uisojo, pue
uoledioied wWNNLIND ‘SUOISN|OXe
‘suoissiupe Jo sulaled SuLONUOW IO}
LIBISAS 1SNQOJ € 2jelado SIOUIBAOY)

Buidojenag P3YsI|gDIS [|9M 2ouapIAe 3jdwpx3 !
sjidnd - sjooyds 40} ypny

:Z Xipuaddy

[72]
2
O
©
c
&
[ =
S
(7]
Q
4=
O
)
£
=
2
£
£
(o]
)
L2
L
[7]
(J)
O)
°
1y
e}
£
O
)




2 continued

IX

Append

it for Schools

Aud

[72]
12
S
©
c
&
c
2

ity Cohes

Commun

ire

‘sjdnd Jsjjanel|

pue ewoy ‘AsdAy) jo Juswienaiyoe
UO aWi} Sulule} pafiWOod Saluapl
ueld Juswdojens |ooyos sy} 873

"eale SIy} ul
3ululel) 1oy s1senbal 81eaIpul SBAIIBIG0
|esteidde yjejs Suiyoesl-uou 33

Ad Ul
ajedioned 0} 10U IS WS e Wwody
1senbas e yym Suljesp Ul Ajjuspiuod

spuodsal Jje1s Jo Jequisll mau e 33

"sjuaploul a1qoydowoy Jo
SpJ02aJ 1snqol pue Jejndas aie alay) 83

‘palidde usaq aney Suluies} saiunyoddo
|enba Jo sainjes} A9y jeyy ajessni|l syoed
JUBLLYINIOBl pue Juswasiianpe 873

‘uopjeindod
|euoleu ay} Jo /pue Aunwiwod
|e20| 8y} Jo 8jijoid o1ydeisoLap

3y} Jussaldai Alie} Jeis Suiyoesy-uou
pue 3ujyoes) Jayaym Ajuspl o}
99)}LWILWOD |auuosiad woly Jipne 873

"ded Juswiuiene ayl 8UIsojo

Je pauwie ‘sjidnd e o} uoissaisoid
2INSU8 0} UO[1ed0||e 92IN0Sal pue
3uidnol3d ‘Bumies 183.4e} asn 0} Moy Uo
3ujutely Jje1s Jendal 1oy swi} sjenbape
pa1edo||e anRY | 1S PUB SIOUISAOK)

"uorie|si3al JueAajas Japun saijiqisuodsal
1184} MOUY JJB1S || PUB SIOUIBAK)

"9o110eld Alojeulwilosip-ue

pue sapunyoddo jenbs pood
Sapnjoul Jeyl swwesgold uononpul
ue ul paredioied aney Jjeis mau |y

“BuiA|Ing pue

Juswisseley ‘syuaploul dlqoydowloy
pue 3sioel Ylm Ajn1oaye [eap 0}
3uiulely Jejn3al paAigdal aney Jels ||y

‘Sujurely Juswhojdws

saiunyoddo [enba Aljenb-ysiy
PaAladal aney SulUles) pue UoIj0s|8s
‘JUBLLIINIORL Ul PRAJOAUL 8SOU} |1

"|ooyos a8y ul
S[9ng| ||e 18 Spunoidyoeq Jo s3uel B Lo}
Sal|igesip yum ajdoad pue sdnoigd oluyle
Auouiw psjussaidalispun woly sjdoad
dujuieyal pue 3unosjas ‘SuinNJoal I}
ueld uoljoe ue aney |1S pue SIOUIBA0K)

=
>
=
()
o0
)
=
=
(%]
)
0
ie)
p—
o)
=
IS
O
=
=
=

Buidojoaag P3YsI|gDIs [|9M 2ouapIAe 3jdwpx3 !
SDUIIBPIND H04IS - S|OOYDS 404 HPNY

Cambridgesh

:Z Xipuaddy




Equality and Community Cohesion
in Cambridgeshire Schools

Making Children Matter

Appendix 3:

This exercise will help schools to: The audit can be used in a variety of ways, for example:
e Develop, implement and review policies, procedures e Focusing on one equality strand at a time
and strategies to promote gender, race and disability

. Focusing on one priority areq, e.g. leadership and
equality management, at a time
* Identify and promote existing good practice e Groups in school may be tasked to undertake different
e Demonstrate that they are complying with the relevant parts of the audit

equality legislation and with DCSF and OFSTED guidance

e Implement the Equality Act 2006 The audit can be used to inform school’s equality schemes

« Identify future needs and resulting action plans.

It systematically addresses all the equality strands that
schools are legally obliged to address, and also covers
the areas inspected by OFSTED:

e Achievement and standards — how well do learners
achieve?

e The quality of provision — teaching and learning,
curriculum and other activities, guidance and support

e Partnerships with parents, pupils and the wider
community — how well does the school work in
partnership with pupils, parents, carers and other
stakeholders?

e Leadership and Management - how effective are
leadership and management in raising achievement
and supporting all learners?

This audit was developed from the Dudley Metropolitan Borough Council’s

with many thanks to Equalities colleagues in Dudley

www.cambridgeshire.gov.uk
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Equality and Community Cohesion
in Cambridgeshire Schools

Making Children Matter

Appendix 4:

Schools may select from the following bank of statements and
include them in their corresponding policies to ensure that all their
policies take account of and address equality issues.

The standards from the Equality Audit (appendix 3) can also
be used as statements for inclusion in relevant policies.

Pupils’ attainment and progress

This school expects the highest possible standards. Staff have high
expectations of all pupils and continually challenge them to reach
higher standards.

The school recognises and values all forms of achievement. We will
monitor and analyse pupil performance by ethnicity, gender, disability
and special educational need and take account of socio-economic
circumstances. Any disparities which are identified will be addressed
through targeted curriculum planning, teaching and support.

The quality of provision - teaching
and learning

All staff ensure the classroom is an inclusive environment in which
pupils feel all contributions are valued. Positive steps are taken
to include pupils who may otherwise be marginalized.

We take account of pupils’ experiences and starting points and
are responsive to pupils’ different learning styles. All pupils are
regularly consulted about their learning.

Pupil grouping is planned and varied to reflect the requirements
of learners and their social development needs. Allocations to
teaching groups will be kept under continual review and analysed
by ethnicity, gender and SEN.

Our teaching styles include collaborative learning. All pupils will be
encouraged to question, discuss and collaborate in problem solving
tasks. Pupils will be encouraged to be a resource for their peers.

Staff encourage pupils to become independent and assist them
in taking responsibility for the management of their own learning
and behaviour.

Staff will use a range of methods and strategies to assess pupil
progress. Assessments are analysed for gender, cultural and social
bias, and take account of access issues, e.g. print size.

This school believes that self-assessment is a teaching-learning
strategy, and we will provide all pupils with opportunities to take
responsibility for their own learning through regular reflection and
feedback on their progress.

The quality of provision - curriculum
and other activities

This school provides an appropriate curriculum for pupils of all
backgrounds. We will monitor and evaluate its effectiveness through
target setting and attainment analysis.

All pupils participate in the mainstream curriculum of the school.
The curriculum builds on pupils’ starting points and is differentiated
appropriately to ensure the inclusion of:

e boys and girls

e pupils learning English as an additional language

e pupils from minority ethnic groups, including Gypsies
and Travellers

e pupils who are gifted and talented

e pupils with special educational needs

e pupils with a disability

e pupils who are in public care

e pupils who are at risk of disaffection and exclusion

e |eshian, gay or questioning young people

Each area of the curriculum is planned to incorporate the principles
of equality and to promote positive attitudes to diversity. All subjects

contribute to the spiritual, moral, social, and cultural development
of all pupils.

www.cambridgeshire.gov.uk




Sample equality statements

Appendix 4 continved

The content of the curriculum reflects and values diversity.
It encourages pupils to explore bias and to challenge prejudice
and stereotypes.

Extra curricular activities and special events e.g. school productions,
cater for the interests and capabilities of all pupils and take account
of parental preferences related to religion and culture.

The quality of provision — guidance
and support

We actively promote good personal and community relations and
recognise diversity as having a positive role to play within the school.

All staff are expected to foster a positive atmosphere of mutual
respect and trust among boys and girls from all ethnic groups
and range of abilities.

Staff challenge stereotypes and foster pupils’ critical awareness
and concepts of fairness, enabling them to detect bias and
challenge inequalities.

Our pastoral support takes account of religious, cultural and ethnic
differences, special educational needs, disability and the experiences
and needs of Traveller pupils, refugees and asylum seekers’ children.

The school provides appropriate support for pupils learming English
as an additional language and pupils are encouraged to use their
home and community languages to enhance their learning

We expect work experience providers to demonstrate their
commitment to equality, including disability, gender and race equality.

Victims of harassment and bullying are given appropriate support
using external agencies where appropriate. The perpetrators are
dealt with in line with school policy and are provided with relevant
support to consider and modify their behaviour.

Behaviour and Attendance

This school expects high standards of behaviour from all pupils,
appropriate for their developmental level.

We have procedures for disciplining pupils and managing behaviour
that are fair and applied equally to all. All staff are expected to
operate consistent systems of rewards and discipline.

It is recognised that cultural background and disability may affect
behaviour. Our school takes this into account when dealing
with incidents of unacceptable behaviour.

Clear procedures are in place so that all forms of bullying and
harassment, including racism and harassment related to disability,
sexism and homophobia, are dealt with promptly, firmly and
consistently and are in line with relevant Cambridgeshire LA policies
and guidance such as those for anti-bullying and dealing with racist
incidents. All forms of harassment are recorded, monitored and
dealt with in line with relevant school policies.

All staff are trained to deal effectively with bullying, racist incidents,
racial harassment and prejudice and are offered support in handling
such matters.

We encourage staff to explore their own views and attitudes to
difference and to monitor their practice in relation to this policy.
Adults in school take care to lead through example, demonstrating
high expectations of all pupils.

We monitor exclusions by gender, ethnicity and special educational
need and socio-economic circumstances are also considered. Action
is taken in order to address any disparities between different groups
of pupils.

This school will take all reasonable steps to prevent the exclusion
of a pupil for a reason related to any disability they may have.

Pupils, staff and parents are aware of policies and procedures for
dealing with harassment. They know that any language or behaviour,
which is racist, sexist, homophobic or potentially damaging to any
minority group, is always unacceptable.

Information and advice on attendance and exclusion is made
available to parents in accessible formats such as relevant community
languages and large print.

There are strategies to reintegrate long-term non-attenders and
excluded pupils, which address the needs of all pupils.

Families are aware of their rights and responsibilities in relation to
pupil attendance and absence is always followed up in a way that
takes account of cultural issues or matters relating to a child’s
disability.




Sample equality statements

Appendix 4 continved

We make provision for leave of absence for religious observance
for staff as well as pupils.

We monitor attendance by gender, ethnicity and special educational
need. Socio-economic circumstances are also considered. Action
is taken in order to address any disparities between different groups
of pupils.

The school will fully support children with long-term medical needs
who may have an erratic attendance because they are in and out
of hospital.

We expect full-time attendance of Traveller and Gypsy pupils.

Partnership with pupils, parents, carers
and the wider community

We monitor parental involvement and have strategies to raise
participation of under represented groups of parents and sections
of the community.

Information and meetings for parents are made accessible for all.

Progress reports to parents are clearly written and free from jargon
to encourage parents to participate in their child’s education. Where
necessary information is available in languages and formats other
than English. Parents with a disability or with learning difficulties
will be able to access school’s information.

Parents are fully involved in the school-based response for their
child with special educational needs, understand the purpose of
any intervention or programme of action and are told about the
Parent Partnership Service when SEN is identified.

This school encourages participation of under represented groups
in areas of employment. e.g: through work experience placements.

Informal events are designed to include the whole community and
at times may target minority or marginalised groups.

This school works in partnership with parents and the community
to address specific incidents and to develop positive attitudes
to difference.

The school’s premises and facilities are equally available and
accessible for use by all groups within the community.
Leadership and management

Steps are taken to ensure the school’s admission process is fair and

equitable to all pupils, including short-stay Traveller and refugee pupils
and those with English as an additional language.

This school will not discriminate against a disabled pupil in the
arrangements it makes for determining admission.

We will admit pupils with already identified special educational needs.
Pupils with statements of special educational needs will always be
admitted unless, through the statutory assessment process, it is
demonstrated that the pupil’s inclusion would be incompatible with
the efficient education of other children.

Comprehensive information about pupils’ ethnicity, first language,
religion, physical needs, diet etc. is included in admissions forms
OR gathered at admissions interview.

The school adheres to recruitment and selection procedures which
are fair, equitable and in line with statutory duties and
Cambridgeshire County Council guidelines.

We will take steps to encourage people from under represented
groups to apply for positions at all levels in the school and ensure
recruitment and selection processes are monitored.

Equality and diversity issues are reflected in our school’s employment
practices.

Everyone associated with the school is informed of the contents of
this policy. All staff and visitors must support the ethos of the school,
promoting equality and challenging bias and stereotyping wherever
they observe it.

We will ensure that staff training continually highlights equality issues.
Equality is incorporated in the induction programme for new staff.

The skills of all staff, including non-teaching and parttime staff
are recognised and valued. All staff are given status and support
and are encouraged to share their knowledge.

Staff handbooks and regular professional development activities are
available for all staff members to support their practice in relation
to this policy.

Staff and visitors provide a wide range of role models and the school
strives to reflect the diversity of the local and wider community.

This school opposes all forms of racism, homophobia, prejudice
and discrimination.

Resources and displays in our school reflect the experience and
backgrounds of pupils, promote diversity and challenge stereotypes.
They are reviewed regularly to ensure that they reflect the inclusive
ethos of the school, e.g. the inclusion of images relating to minority
ethnic and Gypsy and Traveller children; displays to be positioned
at eye level, etc.

www.cambridgeshire.gov.uk




Sample equality statements

Linguistic Diversity

Your statement on language will depend on the
linguistic profile of your school. For example, if your
school is multi-lingual, you might want a statement
such as:

Appendix 4 continved

A school with few or no bilingual pupils may use the
heading ‘linguistic diversity’ and state:

We recognise and celebrate the linguistic diversity in British society.
We look for opportunities to enrich the curricular experience of all
our pupils by:

o , , e highlighting how English has borrowed from other languages
We welcome the diversity of languages in our school and we give

them all status and value. We look for opportunities to use our e raising awareness of the similarities and differences between
languages to enrich the curricular experience of all our pupils and English and other languages
we draw upon the expertise of our school community wherever

. e reflecting the multilingual nature of wider society in our
possible.

resources and displays

Resources and displays reflect the multilingual nature of our
community.

We recognise the positive role home and first languages have to

play in the development of English language learning and in pupils’
cognitive development. Pupils who speak languages other than
English are encouraged to use them in school, and wherever possible,
we offer bilingual support for pupils who are in the earlier stages

of learning English.

A school where there is one other dominant language
may use the heading ‘Linguistic diversity and
bilingualism’ and state:

We welcome bilingualism in our school and build upon this by
celebrating the diversity of languages in British society. We look for
opportunities to use languages to enrich the curricular experience
of all our pupils and we draw upon the expertise of our school
community wherever possible.

Resources and displays reflect the bilingual nature of our community.

We recognise the positive role home and first languages have

to play in the development of English language learning and in
pupils’ cognitive development. Bilingual pupils are encouraged to
use their home or first language in school, and wherever possible,
we offer bilingual support for pupils who are in the earlier stages
of learning English.
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Appendix 5:

Community Cohesion

Community Cohesion Education Standards for Schools
(Home Office; DfES; CRE, 2004)

www.standards.dfes.gov.uk/pdf/commcohesion.pdf

DCSF Guidance on the duty to promote community cohesion

(ref. 00598-2007DOM-EN)
www.teachernet.gov.uk/publications

Our Shared Future
(Commission on Cohesion and Integration, 2007)
www.integrationandcohesion.org.uk

Disability Equality

Implementing the Disability Discrimination Act in schools
and early years settings (ref. 0160-2006DOC-EN)

DfES Publications, PO Box 5050, Sherwood Park,
Annesley, Nottingham NG15 0DJ
www.teachernet.gov.uk/publications

Promoting disability equality in schools
(DfES 2006, PPSLS/D35/1206/13)
www.teachernet.gov.uk/publications

Gender Equality

For detailed guidance on developing, gender equality objectives
and a gender equality scheme, see:

The Gender Equality Duty and schools:

Guidance for public authorities in England (ISBN 978 1 84206 025 4)
Arndale House, Arndale Centre, Manchester M4 3EQ
www.eoc.org.uk

For further information relating to the Gender Equality Duty,
including a model gender equality scheme for employment,
see www.epm.co.uk

Race Equality

Code of Practice on the duty to promote race equality (statutory)
The duty to promote race equality: a guide for schools (non-statutory)

The Commission for Racial Equality (CRE) documents above are
available from the Equality and Human Rights Commission’s website:
www.equalityhumanrights.com.

If you have any queries or comments, please contact
Bethan Rees from Cambridgeshire Race Equality and
Diversity Service (CREDS):
bethan.rees@cambridgeshire.gov.uk

Tel: 01223 568841

www.cambridgeshire.gov.uk
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If you would like further copies of this booklet, or the text on audio casette, in Braille, large print or other languages,
please contact Dawn Rogers on 01223 699220 or email: dawn.rogers@cambridgeshire.gov.uk
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